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Transition Planning
20 Top Questions and Ways to Answer Them

Introduction to Transition
This document has just one major purpose: to answer questions most often asked by students and teachers about
preparing for transition to post-secondary education or employment. While this document will help provide similar
assistance to any student, our focus is on those students with special needs for whom state and federal laws set
specific requirements for transition planning.

1. How is this document organized?
In our experience, most of the resources needed for good transition planning already exist in schools. Therefore, this
document is organized around a two-step process.
First, it is necessary to identify the need for assistance as seen by the student and their family. One way to do this is to
listen to the questions being asked. For example:


“How is this course going to help me in my career?”
(The need: to establish the relationship between the content of the course and the student’s career goals.)



“I’d like to be a teacher, but how can I afford college?”
(The need: to locate information about financial aid.)



“We want Johnny to go to college, but what should he study?”
(The need being expressed seems to be about relationships between skills and majors; additional
information might also be needed in this instance.)

By using the “frequently asked questions” (FAQ) format for this document, you can simply skim the table of contents
of the 20 Questions guide for each product to find the question you want answered. For each question, we will give
you specific suggestions for transition activities. We also provide an estimate of the average amount of time, in
minutes, that students will need to complete the activity.
Second, once you know the need, the right resources must be identified and used. For each question, we will identify
resources in the system, which is very likely to be available to students and families you are assisting. A few questions
require use of alternative resources, however. We have included several such resources that are useful in transition,
and are low-cost or free.
Most of the activities encourage the student to create a printout or some permanent product. Some of the activities
suggest that the student discuss ideas with a teacher or parent. Using the activity boxes will work well for a student
who is capable of using the computer, follows written directions easily, works independently to get an answer, and is
able to process the results.
For students who require more explicit step-by-step instructions and process time, consider using the supplementary
worksheets rather than the activity boxes. The worksheets will support the student with a process-oriented fill-in-theblanks format. This will result in a permanent product to share with the Individualized Education Plan (IEP) team.
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2. What are the transition requirements
for students with special needs?
Transition services are defined as, “a set of coordinated activities based on the needs, preferences and interests of the
student.” (P.L. 101-476, 34 CFR 300.29) Transition services are provided to assist the student in preparation for
employment and other post-school, adult objectives.
Identification of needed transition services for each student is based on assessment of:




Present level of performance
Preferences and interests
Student needs, which are the differences (gaps) between the post-school objectives and present level of
performance

Active student participation in assessing transition needs is paramount. Selecting assessment tools that fit their
individual needs increases the likelihood that students will use the resulting information to refine and further develop
their goals. In turn, this means that assessment should be an ongoing process rather than a one-time event. Finally,
assessment tools must be appealing to students. They must be presented in ways that are within their capabilities and
that encourage understanding of themselves and the world of work. Carryover to classroom activities is also very
important. Therefore, suggestions are included with every section.
Any assessments on which transition planning is based must be student-centered and ongoing. Active participation by
students helps them understand the relevance of school. This results in greater academic gains. As they gain
knowledge of themselves and the world of work, they will modify their objectives. Such changes reinforce the need to
see assessment as an ongoing process.
Using information from assessments, the student’s Individualized Education Plan (IEP) then describes the
coordinated set of activities to be provided in terms of:





Instruction and other in-school interventions and activities
Community experiences
Adult services, acquisition of activities of daily living skills and assessment of functional behaviors (as
needed)
Relationships between services and post-school goals, resources required to achieve the objectives, and the
responsibilities of IEP participants
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3. Who are the stakeholders in transition, how do they
benefit, and what is the role of special educators in that
process?
Everyone has a vested interest in – and benefits from – successful transition:






Students develop a “map” that connects what they will do during high school with what they want to do
later. That map helps students see the relevance of activities included in the Individualized Education Plan
(IEP). Understanding that relevance is apt to result in more academic and transition-related gains.
Families benefit from opportunities to share and examine their goals for their student in light of needed
and available resources. Getting everyone on the same page increases the likelihood of success.
By focusing on the big picture, educational staff can better link instructional activities with preparation
for adult life.
Employers benefit when students develop skills and behaviors appropriate to jobs they understand and
want.
Taxpayers benefit by recouping much of the cost of special education when students contribute to the
economy.

Special educators with case management responsibilities have unique opportunities to assist everyone in developing
transition goals and services. They have a very broad and thorough understanding of the student and services they
receive. They generally coordinate the three-year evaluations and synthesize information from all sources into the
present level of performance statements. They also coordinate IEP meetings and ensure that team decisions are
implemented and reported. They are thus in a good position to hear the questions being asked and to suggest
activities.
Case managers may need to consider five major constraints in selecting assessment activities:
A.

Student time for transition planning may come from other activities such as class or support time. Selecting
and fitting activities into student schedules requires careful planning by the case manager. As much as
possible, assessment data should be part of mainstream activities. For example, if all 9th graders take the
Interest Profiler assessment (in the system), extra time for interest assessment may not be needed for a
student with special needs.

B.

Each student’s learning style should be considered in selecting assessment activities. For many students,
combining both visual and auditory styles work best.

C.

Similarly, the level at which a student comprehends written material must be compared with the
requirements of activities.

D. An increasing percentage of career planning activities – and the system discussed in this document – involve
use of computers. Therefore, it is important to gauge student computer usage skills.
E.

All of the above contribute to the final constraint: available time from special education staff. Becoming
skilled in refining transition planning questions and selecting from the range of assessments available will
conserve that valuable resource.
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4. What knowledge base is required for good transition planning?
Matching characteristics of a chosen career with those of a student is central to carrying out transition planning.
Information about both careers and students can be obtained in various ways. A common language to describe both is
essential. Regardless of the assessment approach used, the inevitable gaps between the goal and the student can then
be identified and addressed in the Individualized Education Plan (IEP).
Once the gaps are known, they can be addressed in a number of ways:
A.

Enhance the student’s skills through instruction and community experiences. (“Develop the person”)

B.

Select another goal with characteristics closer to those of the student and/or through job modification,
reasonable accommodations, etc. (“Modify the goal”)

C.

Rehabilitation technology, job coaching, etc. may be used to reduce the gap without modifying the characteristics
of the goal or student. (“Address only the gap”)

Regardless of the approach, helping students develop and work toward transition goals begins by identifying the
knowledge areas in which members of the IEP team need assistance. This assistance generally falls within three broad
areas:
A.

Knowledge of the world of work, including the rewards and requirements of careers and post-secondary
educational programs.

B.

Knowledge of the student as a (potential) worker, including their abilities, skills, knowledge, behaviors, values
and reward needs.

C.

Knowledge of the student’s decision-making skills, including their ability to clearly state options, identify and
assign weights to appropriate criteria, and gather information needed to choose between options.

To get the most out of this document, begin by asking questions in each of the three areas above. If your questions are
not addressed in the subsequent sections of this document, talk to your Xap representative.

5. Where can I get information about other Xap products?
The system featured in this guide, is similar to other Xap products in that it focuses on two aspects of post-secondary
life in which most students are interested: careers and education. For a complete product listing, visit
www.xap.com and www.bridges.com. Bridges Transitions is a division of Xap Corporation.

More Successful Transition Planning – INTRODUCTION Page 6

Introduction

6. What topics are covered in this document?
Knowledge of the World of Work
(The focus is on having sufficient, accurate information about careers and occupations and how they relate to
secondary and post-secondary education.)
1.
2.
3.
4.
5.

I am thinking about a career in _____. What do workers actually do (tasks), and what are the requirements and
rewards (abilities, knowledge, earnings, benefits)?
If I major in _____ in college, what careers will that prepare me for?
Everyone keeps asking “What are you going to be?” and I just don’t know. What should I do?
If I want to go to college, what courses do I need to take in high school?
If I don’t want to go to college, what careers are still open to me?

Knowledge of Self as Worker
(The focus is on having sufficient, accurate and career-relevant knowledge of personal factors such as interests,
values, abilities and functional limitations.)
6.
7.
8.

I know what I like. How do I find careers that match my interests and values?
How do I figure out what I would be good at doing?
I know there are some things I am not very good at. What changes do I have to make? What things can I avoid or
work around in my career planning?
9. How do my work behaviors match up with those required of most workers?
10. What skills do I need to work on to live independently?

Knowledge of Career Decision-Making
(The focus is on being able to use a known, structured process for making career decisions and explaining them to
others, particularly when support from others is needed.)
11. What information do I need about careers and myself before making a good career decision?
12. After learning about careers and myself, how can I organize the information to help me decide between my
options?
13. What information do I need about schools and myself before deciding on college or training?
14. After learning about schools and myself, how can I organize the information to help me decide between my
options?
15. If I decide to get a job right out of high school, how can I pick one that will help me with long-range goals?

Questions Teachers Ask
(The focus is on helping staff clarify relationships between subjects and careers, and identify resources needed for
successful transition planning.)
16.
17.
18.
19.
20.

How can I show students the relationships between the subjects I teach and their career goals?
Many of my students have difficulty reading. How can I use the system with them?
Some students have difficulty using a computer. How can I use the system with them?
How can I get families appropriately involved in transition planning?
Can transition activities be part of lesson plans for my courses?

Student Worksheets
The first 15 questions addressed in this document are each associated with a printable student worksheet that can be
used in an IEP or in a paper-based portfolio. Download these supplementary worksheets from the web at:
http://www.bridges.com/IA_Pro/worksheets.
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